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Class: Show and Tell: Verbal and Non‐Verbal  
Storytelling (English & Drama)  

Workshop 1: Non‐Verbal Storytelling 
 
60-70 minutes: The Inspire Scholars Programme for Years 9, 10 & 11 
 
Learning Objectives (skills-based) 
 

1. Analyse the impact physical movements and gestures have on the meaning of a 
performance 

2. Devise a short movement sequence and evaluate the effect of the choices you made 
3. Reflect on different capabilities of verbal and nonverbal storytelling 

 
Learning Points (knowledge-based) 
 

1. We rely upon non-verbal signals when communicating with others, often without realising it.  
2. As theatre is a 3D medium, it is not just the words spoken that create meaning but also the 

actors’ movements and gestures.  
3. Contemporary theatre companies such as Gecko have developed their own distinctive styles 

of movement to communicate ideas.  
4. These movements can be abstract and metaphorical as well as literal, and can be used 

together with words or instead of them to tell stories and/ or create images. Performances 
can be analysed as ‘texts’ even if they don’t contain words.  

 
Materials required 
 
Online resources on computer screen and projector with audio facilities are required for accessing 
online videos. 
 

A. The Non-Verbal Storytelling Student workbook (to print, 1 per student) and pencils (to bring, 
1 per student) 

B. The Non-Verbal Storytelling Teacher workbook (student workbook with example answers) 
(1) 

C. Non-Verbal Storytelling PowerPoint presentation with YouTube clips: 
o https://www.youtube.com/watch?v=P_HfdiC7tZU  
o https://youtu.be/YSvS9y1WjrE?t=720 (suggested timings of 12:00 -15:05)  

Note: External embedded items in PowerPoint such as videos are disabled by default on some 
computers. If prompted by your computer, you should allow this content to be enabled; or 
alternatively, the links to the videos are provided, and so you can just access them directly on 
YouTube rather than playing through the presentation. 
D. Scenario cards for freeze-frame devising activity – print 1 copy per group (so at least 3 

copies) and cut them out so they can be shuffled.  
  

https://www.youtube.com/watch?v=P_HfdiC7tZU
https://youtu.be/YSvS9y1WjrE?t=720
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Session outline 
 

Time 
(mins) 

Activity Key skills Materials 

5 • Look at pictures of non-verbal communication on 
the Presentation (Slide 2). What do these pictures 
mean?   

• Can you think of any other examples of non-verbal 
communication? (e.g. sign language, mime) 

• Non-verbal communication particularly useful in 
theatre, as it’s not just the words that are spoken 
(if there are words) that make meaning but the 
actors’ bodies and gestures etc. 
 

• Inferring meaning 
from non-verbal 
communication 

C 

5 • Return to the ‘Simple Stories’ exercise from Class 1, 
this time choosing only one of the two lists. Play 
the game again as in the first class, ‘verbally’. Make 
notes on a whiteboard or flipchart about the story 
as it progresses 

• Then invite the group to attempt to retell the story, 
this time without using words. Each student should 
retell a new component of the story, using your 
notes on the board as a guide. Alternatively, you 
might want to discuss as a group how each part of 
the story could be told, and invite individual 
students to act out some components as examples 

• Ask the students to consider the questions at the 
bottom of the exercise 
 

• Creating a story 
without using 
words 

A, B 

10 • Play video ‘What is physical theatre?’ on Slide 3 (5-
minute clip) 

• Students should note down 3 things about what 
physical theatre is and how it can be used 

• Discuss – have you used physical theatre in your 
drama classes? What did you use it to convey?   

• Learn about 
physical theatre 

A, B, C 

15 • Students should read the introduction to Gecko 
theatre company in the handbook and the brief 
introduction to the story of The Overcoat 

• Play clip from Gecko’s show, The Overcoat on Slide 
4 

• In groups, students should discuss what they think 
was going on in the clip, including bits they can’t 
explain 

• Feed back as a group. Are there any physical 
images that are particularly effective and/ or do 
more than words alone could? 

• Learn about the 
work of Gecko 
theatre company 

• Analyse the 
meaning and 
impact of a 
physical theatre 
sequence 

A, B, C 
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10 • Divide students into groups of between 3 and 5 
people; there should be at least 2 groups 

• As a group, they should pick a scenario card from 
the pack and write a 3-sentence story in response 
with a beginning, middle and end. (See the Student 
Workbook for an example; writing the story is not 
the focus of the activity so don’t let students spend 
too long on it!) 

• They should then construct 3 freeze-frames with 
their bodies – one each for the beginning, middle 
and end. (Freeze-frames should be familiar from 
Drama lessons in KS3, although it may be some 
time since some students have done this! 
www.bbc.co.uk/bitesize/guides/zxpc2hv/revision/4 
has information on creating freeze frames if you 
would like more guidance.) 

• The images in the freeze-frames can be abstract 
but together they should tell a story with a 
beginning, middle and end. The performance 
should not contain words but other sound effects 
can be used 

• Once they have generated their freeze-frames, 
students should work on the transitions between 
the freeze frames to make them fluid movements. 
This should create a 2-3-minute performance piece 

• If you are running short on time, instead of asking 
pupils to write a 3-sentence story, you could let 
them choose a fairy tale or a narrative they are all 
familiar with, such as one of their set books in 
English. Then they are only focusing on creating the 
freeze-frames and telling the story through 
imagery and physical language 
 

• Devise a short 
performance 
 

D 

10 • Each group should perform their piece to the other 
group(s). The audience guesses the scenario they 
were working with and the story behind the 
images. The group performing feeds back 

• Emphasise that there is not one ‘correct’ 
interpretation but rather the audience’s different 
interpretations and responses can be used to 
enrich the performance. However, if the audience 
didn’t ‘get’ a key element of the story/ scenario the 
performers wanted to convey, are there clearer 
ways of representing it through movement? 

• Ask students to reflect on and share one surprising 
thing they found out from the exercise – either 
about their performance, or about storytelling 
more generally 
 

• Analyse the 
meanings of 
physical 
movements.  

A 

http://www.bbc.co.uk/bitesize/guides/zxpc2hv/revision/4
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5 • Thinking back to the first session on verbal 
storytelling, lead an open class discussion about 
verbal vs nonverbal storytelling. Is there anything 
that you can do with nonverbal storytelling that is 
not possible if you are telling a story using words 
only? 

• Analyse the 
differences 
and uses of 
verbal and 
nonverbal 
storytelling 
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Syllabus links to national curriculum (KS4)  

 

Syllabus correct from following sources, 11th May 2021 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_
data/file/589145/Drama_GCSE_revised2017_FORMATTED__004_.pdf 

 

Drama 

• apply knowledge and understanding when making, performing and responding to drama 

• work collaboratively to generate, develop and communicate ideas 

• reflect on and evaluate their own work and that of others 

• develop an awareness and understanding of the roles and process undertaken in contemporary 
professional theatre practice 

Skills: developing ideas, interpreting texts, devising 

 
Syllabus correct from following sources, 5th June 2020. 
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file
/254498/GCSE_English_literature.pdf 
 
English Literature 
Reading comprehension and reading critically 

• literal and inferential comprehension: understanding a word, phrase or sentence in context; 
exploring aspects of plot, characterisation, events and settings; […]; explaining motivation, 
sequence of events, and the relationship between actions or events 

• critical reading: identifying the theme and distinguishing between themes; supporting a point of 
view by referring to evidence in the text; recognising the possibility of and evaluating different 
responses to a text; using understanding of writers’ social, historical and cultural contexts to 
inform evaluation; making an informed personal response that derives from analysis and 
evaluation of the text 
comparing texts: comparing and contrasting texts studied, referring where relevant to theme, 
characterisation, context (where known), style and literary quality; […] 

 
English language 
Subject aims and learning outcomes 

• read a wide range of texts, fluently and with good understanding  
 
Critical reading and comprehension 

• critical reading and comprehension: identifying and interpreting themes, ideas and 
information in a range of literature and other high-quality writing; reading in different 
ways for different purposes, and comparing and evaluating the usefulness, relevance 
and presentation of content for these purposes 

• summary and synthesis: identifying the main theme or themes; summarising ideas and 
information from a single text; synthesising from more than one text 

 
 
Syllabus links to national curriculum (KS5)  

 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/589145/Drama_GCSE_revised2017_FORMATTED__004_.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/589145/Drama_GCSE_revised2017_FORMATTED__004_.pdf
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Although the aim is not to teach KS5 material, introducing students considering A-levels in this 
subject to KS5 material, where relevant, will help them when they come to learn these topics.  
 
Syllabus correct from following sources, 5th June 2020. 
https://www.gov.uk/government/publications/gce-as-and-a-level-music 
 
English literature 
Aims and objectives 

• engage critically and creatively with a substantial body of texts and ways of responding to them 

• develop and effectively apply their knowledge of literary analysis and evaluation 

• explore the contexts of the texts they are reading […] 
 
Subject content 
Knowledge and understanding 

• Students’ study may include texts in translation that have been influential and significant 
in the development of literature in English. 

 
English language and literature 
Aims and objectives 

• engage creatively and critically with a wide range of texts 

• explore the ways in which texts relate to each other and the contexts in which they are 
produced and received 

Subject content 
Knowledge and understanding 

• ways in which texts relate to each other and to the contexts in which they are produced and 
received 

• the significance of contextual factors in the production and reception of texts 
 

Skills 

• explore connections across a wide range of literary and non-literary texts 
 


